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Introduction to )
Making Connections Intervention Assessment

The Importance of Assessment

There is a growing need for assessment of student progress. Federal law
demands student-achievement data, or summative assessment. Educators are
now required to report on the academic progress of individual students, groups
of students, classes, schools, and even whole districts.

Good instructional practice requires formative assessment to monitor student
progress, identify specific student deficits, and differentiate instruction by
supplying targeted support to those who need it. In addition, data of student
performance is used to make decisions about student placement, including
eligibility for special education. This kind of data is particularly important
for placement of students and monitoring student progress in the Response to
Intervention (RTI) model of intervention (see page viii for more about RTI). A
variety of assessment tools help teachers with these assessment needs.

Types of Assessment

There are several ways of grouping the types of assessment that help teachers
measure student achievement, monitor student progress, and target student
instruction. Assessment tools can be characterized as either informal or formal;
they may also be either formative or summative. A particular assessment may
be a combination of two of these types: formal summative or informal
formative, for example.

Informal and Formal Assessment

Informal Assessment includes many methods of ascertaining what students
know without using a formal test. These methods include everything from
observing students as they work on a project or participate in class discussion to
activities students do in groups, with the teacher’s help, or on their own in class
or as homework.

Formal Assessment is what we usually call zests. They may be standardized
tests given state- or nationwide or they may be created by an individual teacher
to assess the achievement of her/his students. They are often written tests that
students take on their own, without help from the teacher or peers, but they can
also be oral, individually administered tests.

Formative and Summative Assessment

These two types of assessment can be distinguished this way:
Formative assessment is assessment FOR learning.
Summative assessment is assessment OF learning.

They have very different purposes.
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Formative Assessment takes place during the instructional process. It gives
the teacher information or data for guiding the adaptation of instruction to
improve student learning. Formative assessment includes the informal “often
daily assessment of how students are progressing under current instructional
practices” described by Reading Next (Biancarosa & Snow, 2004). It also
includes formal tests of particular content or a specific skill. The distinguishing
characteristic of formative assessment is its focus on determining students’
strengths and weaknesses so that teachers can differentiate further instruction
by tailoring it to the specific needs of individual students. Therefore, formative
assessment is particularly important for struggling students.

Summative Assessment is often used “to make some sort of judgment, such as
to determine what grade a student will receive... measure program effectiveness,
or determine whether a school has made adequate yearly progress [AYP]....

[I]ts purpose is to measure the level of school or student success” (Chappulis

& Chappulis, 2008). A summative assessment, sometimes called a cumulative
test, usually occurs at the end of a specific time period or at the end of a series
of lessons or course of study. Norm-based and criterion-referenced tests are
included in this category.

According to Chappulis and Chappulis (2008), the main difference between
formative and summative assessment is the feedback. W

Formative assessment is essential . ! !
Feedback in assessment for learning

[formative assessment] occurs while there is
in which feedback data is used for still time to take action.... [Fleedback from a
both placement of students and summative assessment... tells teachers and
students who made it to the learning
destination and who didn‘t... does not
Assessment is only useful if the identify individual strengths and areas
needing improvement. It does not offer
specific information for course correction.”

to the RTI model of intervention

monitoring of their progress.

results change the way we instruct
our students. Both formative and

Chappulis & Chappulis,
Educational Leadership

summative assessment can be

helpful in making instructional
decisions. Formative assessments
help teachers decide what and how they will teach tomorrow based on what
their students learned today. Instructional adjustments should be continually
made based on student assessment data. While summative assessment does not
help teachers course-correct day by day or week by week, it can be used to assist
teachers and administrators in determining long-term goals and identifying
curricular areas that need to be adjusted. It is the actual utilization of data that
makes assessment an effective tool.
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Making Connections Intervention Assessment

Teachers will find many options for assessment in Making Connections
Intervention Assessment. Each assessment is identified according to the types
explained above: informal or formal, formative or summative. While there

are suggestions for how and when each assessment can be used, teachers are
encouraged to select the type and timing of assessments to best meet the needs
of their students and their schedules. See page xi to see how each type of
assessment can be used in the RTI model.

KEY IDEA CARDS

Informal Formative Assessment

The Key Idea Cards provide four short-answer questions for each text in

these questions can be used at the end of class to determine how well
students have understood the key idea, or main point, of the day’s lesson.
The four questions for each text are on one page; each question is on a

particular lesson, and can use one or more questions per text.

For each text:
® Question 1 assesses understanding of the text genre.
e Questions 2 and 3 assess understanding of the unit skill.
® Question 4 assesses general comprehension of the text.

Results and Follow-up: These questions can be used for every class or
as needed for progress monitoring. Teachers can track student progress

using Recording Form 1—Key Idea Cards: Individual Student Data and
Recording Form 2—XKey Idea Cards: Group Data.

e If many students fail to provide correct answers, teachers
may wish to reteach that key idea at the beginning of the
next class. If only a few students have difficulty, teachers may
wish to review that key idea in a small-group setting.

e Teachers can also use these questions to zero in on what
is giving individual students difficulty—genre, skill, or
general comprehension—and differentiate instruction as
soon as possible.

e Options for additional support include using the Audio CD
and the Extra Support boxes in the Teacher’s Edition.

the Student Book. Requiring short, simple answers in students’ own words,

quarter-page card. Teachers can select and cut out the card that applies to a
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Formal Formative Assessment

Tests A and B are unit tests in standardized-test format. Each test has a
reading passage tied to the unit theme, seven multiple-choice questions

with four answer choices, and an open-ended response-to-reading question.
One question uses the graphic organizer students have used in the unit.
Questions cover the unit skill, general comprehension, and vocabulary. Click
Show Answers to see each question labeled accordingly. Teachers can use
one test or both.

Results and Follow-up: A score of 75% (6 of 8 correct responses) indicates
success on these tests. Students who get more than two questions wrong may
need more help with the skill, topic, or strategies (see Extra Support boxes in

Teacher’s Edition). Teachers can track student progress using Recording
Form 3—Skill Tests: Individual Student Data.

e Test A may be used as a pretest for the unit or midway
through the unit. Teachers may use the results to
differentiate instruction for that skill during the rest of
the unit. Then Test B can be used as a final test of the
unit. Teachers can compare the results of Tests A and B to
evaluate student progress with each unit skill.

® Results of end-of-unit tests can also be used to track student
progress through the level and to determine how much support
students need for the Library books.

e If students consistently score below 75% on Tests A and B,
teachers can administer Test C for further diagnosis of their
learning deficits.
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UNIT SKILL DIAGNOSTIC TESTS
N

Formal Formative Assessment

Test C is an oral, individually administered diagnostic test. It has a shorter,
easier reading passage than Tests A and B. The passage is tied to the unit
theme. Test C has four multiple-choice questions of the unit skill. Each
question has three answer choices (in contrast to the four answer choices in

Tests A and B).

Test C can be administered by the teacher one-on-one to a student who has
done poorly on other tests and/or in class. The student should read the passage
aloud so teachers can note patterns of miscues. The student should also read
and answer the questions orally. To target vocabulary, the teacher’s overlay,
activated by clicking Show Answers, suggests that teachers ask if the student
has had difficulty reading or understanding any word(s) in this text.

Results and Follow-up: Test C can help the teacher determine whether a
student’s difficulty is with the skill, decoding, vocabulary, or test-taking
conventions. Teachers can track student progress using Recording

Form 3—Skill Tests: Individual Student Data.

e For students who read the text correctly and fluently but
struggle with the skill questions, teachers can provide
extra support in later units (see Extra Support boxes in
Teacher’s Edition).

e Teachers can use Making Connections to Word Study for
students who need extra help with decoding multisyllabic
words or word meaning.

e Severely struggling students may need more intensive,
targeted, step-by-step instruction in a small-group setting or
one-on-one. Teachers addressing the needs of these students
may work more slowly through the Making Connections
Intervention units, using all of the Extra Support options in
the Teacher’s Edition as well as the Audio CDs for reading
support. In this case, Test C can be used in place of Tests A
and B to monitor student progress. See page xi for how to use
Test C in RTL.
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Formal Summative Assessment

Tests D and E are tests of multiple skills in standardized-test format. Test D
covers the first three unit skills of the level. It has a reading passage and ten
questions: nine multiple-choice questions and one open-ended response-to-
reading question. One question uses the graphic organizer students have used
in one of the three units. Test E covers the entire level and assesses all six
skills. It uses two reading passages to assess all the skills of the level. Each
passage is followed by nine multiple-choice questions and one open-ended
response-to-reading question. There are a total of twenty questions: sixteen
comprehension-skill questions, two vocabulary questions, and two open-
ended response-to-reading questions. Click Show Answers to see questions
labeled accordingly. Two questions use graphic organizers students have used
in the level.

Results and Follow-up: A score of 80% indicates success on these tests

(8 correct for Test D; 16 correct for Test E). Teachers can use these three
recording forms to track student progress: Recording Form 3—Skill Tests:
Individual Student Data; Recording Form 4—Cumulative Skill Tests: Group

Data; and Recording Form 5—Cumulative Skill Test E: Graph of Group Data.

e Comparing or graphing scores on Tests D and E,
along with scores on Tests A and B, can indicate student
progress through the level as well as achievement in
reading comprehension.

e In addition, Test D can also be used as formative assessment.
Students who get more than two questions wrong may need
extra support with the skills or strategies. The teacher’s
overlay (click Show Answers) labels each question by skill
or as general comprehension or vocabulary to help teachers
identify specific student deficits. Following Test D, this help
may be given through differentiated instruction of units 4-6
(see Extra Support boxes in Teacher’s Edition).

Introduction to Making Connections Intervention Assessment
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LIBRARY ASSESSMENTS
N

Informal Formative Assessment

Tests F and G assess the Making Connections Intervention Library books in
different ways. There is one Test F for each Library book. For this test, students
complete a graphic organizer on the unit skill and an open-ended response-to-
reading question. Test G, called Summary/Response to Reading, is a generic

page that can be customized by the teacher. Students might be asked to write a
summary of an entire book or of a single chapter, or the teacher might require
them to write a book review or a more informal response to what they have read.
Teachers can customize the page with questions or the elements of story structure,
for example, before they copy the page and distribute it to students.

Results and Follow-up: Student responses will indicate general comprehension
of the Library book in whatever format teachers prefer. Teachers can track
student progress using Recording Form 6—Library Assessments: Individual
Student Data.

e Students who struggle with these assessments might benefit from reading
subsequent Library books in pairs or groups.

e Teachers can also increase support for the Library books by using the Extra
Support suggestions in the Teacher’s Edition.

\

FLUENCY RECORD FORMS
N

Formal Formative Assessment

The Fluency Record Forms contain one page from each text in the Student Book.
Each page corresponds to a Reread for Fluency section in the Teacher’s Edition,
which designates one page in every text (excluding poetry and graphic stories) for
students to read aloud for one minute. These forms show the number of words

at the end of each line. Teachers follow the text as students read aloud to assess
their fluency and record their scores. Teachers can also graph student progress
using Recording Form 7—Fluency: Graph of Individual Student Data.

Follow-up: Teachers can refer to the Fluency Benchmarks in the Teacher’s
Edition Introduction to evaluate their students’ fluency. For students who do not
meet the benchmarks, teachers can continue to assign and monitor the Reread
for Fluency activities for fluency practice and have students use the Audio CD for
reading support and modeling of fluent reading.

\_ J
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Response to Intervention

Response to Intervention (RTI) is a multi-tiered structure for providing
interventions to students at risk for school failure. This approach allows
teachers to deliver increasingly intensive instruction using research-based
instructional interventions. Teachers then monitor student progress with
curriculum-based measurement tools, using the resulting data to make
effective instructional decisions. RTT has a strong research base as a reading
improvement framework and has been substantiated as an effective process
for improving reading skills for students in grades K-12. In 2004, RTI was
included in the Individuals with Disabilities Education Improvement Act as an
available method for identifying students with learning disabilities.

The Three-Tier Model

RTT is most often conceptualized as a three-tiered model. In Tier 1,

all students receive quality instruction through research-based curriculum
implemented in the general education classroom. This instruction should
be differentiated to meet the varied learning needs of each student.

s N
RTI Pyramid
5%
Tier Three
15%
Tier Two
80%

Tier One

\ J

Universal screening measures are administered to all students to determine
their level of proficiency. These screening tools may include informal
formative assessment tools, formal standardized tests, and benchmark
assessments. Students who score at levels significantly below the benchmark
are considered at risk for school failure. Schools should set a goal for at least
80% of their students to make acceptable academic progress in Tier 1.

Introduction to Making Connections Intervention Assessment

viii



Tier 2 provides the framework for interventions for students who do not
make adequate progress in Tier 1. The interventions must be specific to
the identified area of weakness and provide strong, targeted instruction in
that area. Instruction should be aligned with and provided in addition to
Tier 1 instruction. Students should receive Tier 2 instruction 3-5 days per
week for a minimum of 15-30 minutes (Harn & Roberts, 2008). Student
progress should be assessed frequently (bi-weekly or more often) in order to
make informed instructional decisions regarding the student’s intervention
program. If the student is making steady progress toward the goal, the
intervention should be continued. Approximately 15% of the student body
should make progress with this level of instruction. Students who reach the
goal can be moved back into Tier 1. Lack of appropriate progress in Tier

2 indicates the need for an instructional change. Students who show no
significant progress after receiving appropriate interventions are considered
in need of more intensive instruction.

Tier 3, as depicted in most RTI models, incorporates intensive, individualized
instruction with assessment to determine whether the student exhibits
characteristics of a learning disability. Although the specific procedures for
Tier 3 vary according to individual state guidelines, it typically includes
individual assessment for the presence of a disabling condition and
individualized instruction provided through special education services.
Approximately 5% of all students may need instruction at this level of intensity
(Shores & Chester, in press).

Making Connections Intervention and the RTI Process

Making Connections Intervention is a highly effective reading intervention
program designed for Tiers 1, 2, and 3 of the RTT process. It provides research-
based reading instruction specifically designed for struggling readers in grades
6—8 and beyond. Assessment is incorporated into daily instruction, allowing
continual adjustment to meet individual student needs.

In Tier 1, Making Connections Intervention provides focused instruction to

all struggling students for improving reading comprehension. It may be used

as a supplement for a targeted group of students in the general classroom

or for the entire class if they all struggle with comprehension. Teachers may
implement the 60-minute lesson plan outlined in the Teacher’s Edition or the
30-minute or 90-minute lesson plans available at www.epsbooks.com. Each unit
of the Teacher’s Edition has suggestions for differentiating instruction, such as
increasing the scaffolded teacher support or using the Audio CDs. Extra Support
and ELL activities provide additional instruction and practice.
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Making Connections Intervention may also be used as a supplemental program
for Tier 2 targeted instruction. This instruction is often delivered through
extended learning time during the school day or in after-school programs.
Again, teachers may choose the most appropriate lesson plan format for the time
frame and the students’ needs. Because Tier 2 instruction takes place in small
groups, teachers have the opportunity to interact with students at an intensive
level and to target particular student deficits with more direct, explicit, step-wise
instruction. It is important to allow frequent opportunities for feedback.

Finally, Making Connections Intervention provides a framework for intensive
instruction to students who are Tier 2 non-responders and therefore are placed
in Tier 3. In Tier 3, students may be taught individually or in small groups.
The intensity level and amount of time for instruction should be adjusted based
on student response, and instruction will be in smaller steps with more teacher
support. This instruction should take place in addition to access to the general
curriculum in the content areas.

Ongoing assessment is essential in the instructional process. Making Connections
Intervention provides multiple curriculum-based assessment tools to be used for
individual progress monitoring. These tools and their uses are outlined in the
following chart.

(See next page for Progress-Monitoring Options)
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Progress-Monitoring Options

TIER | ASSESSMENT FREQUENCY OF DOCUMENTATION OF OPTIONS FOR INSTRUCTIONAL
TOOL ADMINISTRATION PROGRESS ADJUSTMENTS
Daily or as needed « Recording Form 1— « Begin the next class period with a 5-7
1 Key Idea Cards: Individual | minute small-group review for students who
8}( Student Data do not show mastery of the previous day’s
2 . Recording Form 2—Key assessment. Studgnts who mastere.d.the
Idea Cards: Group Data concepts engage in a warm-up activity.
3 Key Idea - Provide additional support during the lesson.
Cards
Use one or both as Recording Form 3— - Identify students who score below 75% on
1 TEStS pretest, mid-unit Skill Tests: Individual these tests.
A &B tes.tt,tamtj/or end-of- | Student Data - Identify deficit skill areas.
unit tes
2 « Adjust instruction for all at-risk students to
Unit Skill Tests provide additional support.
« If students consistently score below 75%, use
Test C to identify their learning deficit.
After unsatisfactory | Recording Form 3— + Use as an additional measure for students
1 T@St completion of Skill Tests: Individual who score below 75% on Tests A and B.
C Tests A ar.1d B (f)r Student Data « Identify whether student has skill deficits,
2 observation o i difficulty with decoding or vocabulary,
. St,uf]ent SFru99 ing or difficulty with the test format. Provide
3 l{“'t Sk"! with reading targeted extra support in subsequent
Diagnostic lessons. Refer students needing decoding
Tests and vocabulary support to Making
Connections to Word Study.

- Consider placing Tier 1 students who
struggle with Test C into Tier 2 targeted
intervention. For these students—and those
in Tier 3—consider using Test C instead of
Tests A and B.

After completion of | « Recording Form 3— « Identify students who score below 80% on
1 T@St first three units Skill Tests: Individual this test.
D SelEs 2R - Compare to previous performance on Tests
2 « Recording Form 4— A, B, and/or C, as appropriate.
e Cumulative Skill Tests: - Place Tier 1 struggling students into Tier 2
skill Tests Group Data targeted intervention.

« Increase targeted support for Tier 2 students

who score below 80%.

« Consider placing Tier 2 students who have

scored poorly on this and previous tests into
Tier 3 intensive instruction.
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TIER | ASSESSMENT | FREQUENCY OF DOCUMENTATION OF OPTIONS FOR INSTRUCTIONAL
TOOL ADMINISTRATION PROGRESS ADJUSTMENTS
After completion of | « Recording Form 3— - Identify students who score below 80% on
1 all units Skill Tests: Individual this test.
TeSt Student Data
E « Compare to previous performance on
2 + Recording Form 4— Test D (as well as Tests A, B, and/or C, as
Cumulative Skill Tests: appropriate).
Cumulative Group Data . . )
Skill Tests + Place Tier 1 struggling students into Tier 2
+ Recording Form 5— targeted intervention. Consider placing Tier
Cumulative Skill Test E: 2 struggling students into Tier 3 intensive
Graph of Group Data instruction.
After completion of | Recording Form 6—Library | - Use to assess application of specific skills and
1 Tests each Library book Assessments: Individual comprehension strategies to new texts.
F&G Student Data « Compare performance with all other
2 assessment materials to determine student’s
level of generalization of skills.
Library
3 PERATTE(E « Provide additional instructional support on
subsequent Library books for students who
demonstrate poor generalization.
» As needed inTier 1 | Recording Form 7— « Use to assess reading fluency.
1 + Bi-weekly in Tier 2 Flugn.cy: Graph of « For Tier 1, use as formal backup for informal
. Weekly or daily in Individual Student Data observations of Reread for Fluency activities
2 Tier 3 in Teacher’s Edition.
Fluency Tests » Compare student scores to Oral Reading
3 Fluency Benchmarks in Teacher’s Edition.

- Tier 1 students who meet the benchmarks
may not need more timed fluency tests.

« Identify students who score more than 30
words below the minimum benchmark, and
provide additional practice and support in
reading fluency.

« See Reread for Fluency activities in Teacher’s
Edition for additional fluency instruction
and practice.
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How to Use the Making Connections
Intervention Assessment CD-Rom

This CD-ROM contains all the assessments and recording forms described in the
Introduction. It also includes section openers that describe each group of tests.
The assessments are in PDF format. If you do not have a copy of the Adobe®
Reader®, a free download is available at http://www.adobe.com/products/reader/.

Contents [ o= Seeen B QM Q Q74?7 |

Use the Contents button on the menu bar, shown above, to navigate to a specific
assessment. Click Contents to open and close the menu.

Assessments are searchable by Section, Unit, and Type of Assessment. Click
Contents to open a window that displays tables of contents by Section, Unit, and
Type of Assessment.

Section: Click the Section tab to see the contents arranged as follows:
Introduction to Making Connections Intervention Assessment
Key Idea Cards
Unit Skill Tests: Tests A and B
Unit Skill Diagnostic Tests: Test C
Cumulative Skill Tests: Tests D and E
Library Assessments: Tests F and G
Fluency Record Forms
Recording Forms

To view a particular test in any of these sections, click the section name, e.g.,
Unit Skill Tests: Tests A and B. A window displaying all the Unit Skills Tests on
the CD-ROM will appear.

Unit: Click the Unit tab to see the contents arranged as follows:
Introduction to Making Connections Intervention Assessment
Unit 1
Unit 2
Unit 3
Units 1-3, Cumulative Test D
Unit 4
Unit 5
Unit 6
Units 4-6, Cumulative Test E
Recording Forms

To view a particular test in any unit, click the unit name, e.g., Unit 1. A window
displaying all the tests in Unit 1 will appear.
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Type of Assessment: Click the Type of Assessment tab to see the contents
arranged as follows:
Introduction to Making Connections Intervention Assessment
Informal Formative Assessment
Key Idea Cards
Library Assessments: Tests F and G
Formal Formative Assessment
Unit Skill Tests: Tests A and B
Unit Skill Diagnostic Tests: Test C
Fluency Record Forms
Summative Assessment
Cumulative Skill Tests: Tests D and E
Recording Forms

To view a particular test, click the section name, e.g., Key Idea Cards. A window
displaying all the Key Idea Cards on the CD-ROM will appear.

Navigation

At the bottom of the screen is the Breadcrumb Trail. This feature allows you

to see where you are in the CD-ROM. For example, if you open the table of
contents by Unit and you select Test A for Unit 1, the Breadcrumb Trail will read
as follows: Unit Skill Tests: Tests A and B > Unit 1 > Test A.

The Breadcrumb Trail will use up to three phrases to mark your location.
To return to the beginning of a section (e.g., Unit Skill Tests: Tests A and B),
click that section name.

Use the hyperlinks to jump to specific parts of the CD-ROM.

e Each section opener includes links to the Introduction and to the appropriate
recording form(s). Click the underlined text to skip to those pages.

e The first page of each test contains a colored test button in
the upper left corner. Click the test button to return to the
section opener.

The Next and Previous arrows at the bottom of the screen
can also help you navigate through the CD-ROM. Use these arrows to move
forward and backward within or between tests.

[ The Last Page Viewed button returns you to the last page you viewed.
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View Settings | s~ B@mamaa d? |

Once you locate an assessment, you may use the menu bar to select viewing options.

The Show Answers icon displays answers to questions.

The Single Page icon allows you to view tests one page at
a time. The Double Page icon allows you to view tests two
pages at a time. Click the appropriate icon to activate the view.

The magnifying glass icons allow you to zoom in and out.

Click Zoom in to expand the page by 20%. You can expand
the view up to 200%.

Click Full Page to view the entire page in the window.

@ Click Zoom out to reduce the page by 20%. You can reduce
the view to 20%.

Click Zoom to focus in on a specific area of the page. Click
and drag to highlight the area you want to magnify.

Print Options All tests and annotations are printable. Click Print to
open up the Print menu. Unless you change the default setting, tests will print in
their entirety. To print a single page or subset of a test, type in the numbers of the
pages you would like to print.
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